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Annotation 

This article discusses the newest methodologies and techniques in teaching 

English grammar in EFL (English as a Foreign Language) classrooms. It covers the 

evolution of grammar teaching, from traditional methods to modern, communicative 

approaches. The article explores innovative techniques such as Grammar through 

Content-Based Instruction (CBI), technology-assisted learning, flipped classrooms, 

and Task-Based Learning with a Grammar Focus (TBL-G). It emphasizes the 

importance of integrating grammar learning with real-world communication, using 

interactive activities and modern tools like digital apps and online platforms. The role 

of the teacher as a facilitator is also highlighted, focusing on personalized, student-

centered learning environments. 

Keywords: English grammar, EFL (English as a Foreign Language), Grammar-

Translation Method, Communicative Language Teaching (CLT), Task-Based 

Language Teaching (TBLT), Content-Based Instruction (CBI), Flipped classroom, 

Technology-assisted learning, Grammar-focused tasks, Personalized learning. 

Introduction 

Teaching English grammar in English as a Foreign Language (EFL) classrooms 

has traditionally focused on the explicit instruction of rules and structures. However, 

recent shifts in educational methodology and technological advancements have 

brought about innovative approaches to teaching grammar. Modern language learners 

are more engaged and motivated when grammar instruction is integrated with 

communication, technology, and real-life contexts. This article explores the newest 

methodologies and techniques in teaching English grammar in EFL settings, 
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grammar. 

The Evolution of Grammar Teaching Methodologies 

The Grammar-Translation Method (GTM) was historically the cornerstone of 

EFL grammar instruction. It emphasizes the explicit teaching of grammar rules and 

vocabulary through translation exercises and memorization. While this method 

provides a solid foundation in grammar, it tends to be passive and lacks real-world 

communication practice. 

Communicative Language Teaching, which emerged in the 1970s, shifted the 

focus from strict rule-based grammar instruction to using grammar in real 

communication. In CLT, grammar is taught as part of interactive, student-centered 

activities, allowing learners to use language meaningfully while acquiring grammatical 

structures implicitly through practice. This approach emphasizes fluency and 

communication over accuracy. 

Task-Based Language Teaching (TBLT) focuses on using tasks and projects as 

the central element of the language learning process. In TBLT, grammar instruction is 

embedded within authentic tasks, where students engage in activities such as problem-

solving, discussions, and presentations. Grammar is learned contextually as students 

try to achieve communicative goals. 

New Methodologies and Techniques in Grammar Instruction 

Content-Based Instruction integrates language learning with subject matter 

content, making grammar more meaningful by teaching it within a specific context 

(e.g., history, science, or literature). This approach allows students to learn grammar 

while discussing topics of interest and relevance, which helps them see the practical 

application of grammar in real-world contexts. For instance, a lesson might involve 

reading a scientific article and analyzing the grammatical structures within it. 

With the rise of digital tools and resources, technology has become an integral 

part of grammar instruction. Modern EFL classrooms increasingly utilize apps, online 

platforms, and digital games to reinforce grammar concepts. Some notable tools 

include: 
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Grammar correction apps like Grammarly, which provide instant feedback on 

grammar and writing. 

Interactive platforms like Kahoot! and Quizlet, which turn grammar practice into 

engaging games. 

Language exchange platforms, such as iTalki and HelloTalk, where students can 

practice grammar with native speakers through real-time conversations. 

These tools facilitate individualized learning, enabling students to practice at 

their own pace while receiving immediate corrective feedback. 

In the flipped classroom model, traditional grammar lessons are reversed: 

students are introduced to grammar concepts outside of class, typically through videos, 

readings, or online materials. In-class time is then used for interactive activities, such 

as problem-solving or collaborative projects, where students apply the grammar 



providing students with opportunities to practice grammar in context. 

This approach combines aspects of Communicative Language Teaching (CLT) 

and explicit grammar instruction. Teachers focus on grammar points during 

communication-based activities, correcting errors and highlighting key structures when 

they arise naturally in conversation. Rather than isolated grammar exercises, learners 

see how grammar functions within communication, increasing retention and 

understanding. This method is particularly effective in helping students internalize 

grammar through exposure and use. 

Task-Based Learning with a Grammar Focus (TBL-G) adapts the principles of 

TBLT by intentionally incorporating grammar lessons into task-based activities. In this 

approach, tasks are designed around specific grammar structures, so learners have the 

opportunity to use grammar in context while completing meaningful tasks. For 

example, learners may create a survey, collect data, and present findings while focusing 

on the use of specific tenses or modals. 

Project-Based Learning (PBL) 

Project-Based Learning encourages students to work on extended, collaborative 

projects that require them to use English grammar in authentic, real-world scenarios. 
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For example, students might create a travel guide, design a website, or produce a short 

film. These projects require learners to use a wide range of grammar structures in 

writing, speaking, and other skills, making the grammar learning process more 

engaging and purposeful. 

The Role of the Teacher in Modern Grammar Instruction 

Teachers in modern EFL classrooms act as facilitators rather than traditional 

lecturers. They create environments where students engage in interactive tasks, offer 

corrective feedback, and encourage self-directed learning. Teachers must be adept at 

identifying grammar challenges within authentic communication and providing 

appropriate scaffolding. 

Grammar instruction today is not confined to isolated drills but is woven into 

communicative activities. Teachers use real-life scenarios, discussions, debates, and 

collaborative work to give students practical experience with grammar. This approach 

helps students see grammar as a tool for effective communication rather than a set of 

arbitrary rules. 

In contemporary EFL classrooms, personalized learning is emphasized. 

Teachers can use technology to cater to individual learners' needs, offering tailored 

          

opportunities for learners to practice specific grammar points that are relevant to their 

personal or academic goals. 

Conclusion 

The teaching of English grammar in EFL settings has evolved significantly over 

the years, with new methodologies and techniques focusing on making grammar 

learning more contextual, communicative, and interactive. Approaches like Content-

Based Instruction, Task-Based Learning, and technology-assisted learning provide 

students with meaningful, real-world contexts in which to learn grammar. Additionally, 

modern techniques like the flipped classroom and project-based learning create more 

engaging and student-centered grammar instruction. 

In the future, as technology continues to advance and educational paradigms 

shift, the role of grammar instruction will continue to evolve, making language learning 
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more personalized, immersive, and interactive. By embracing these modern 

methodologies, EFL teachers can help students gain a deeper and more intuitive 

understanding of English grammar, enabling them to use the language effectively in 

real-world contexts. 
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