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Haseanue mnyosukamun: «MHTETPAIIMA YETBHIPEX BUJOB PEYEBOU
JIEATEJIBHOCTU B CBAJIAHCHPOBAHHOM ITPOTPAMME OBYYEHNS
AHIJIMMICKOMY SI3bIKY KAK MTHOCTPAHHOMY »

AHHOTauus. Pa3BuTHE KOMMYHMKATUBHOW KOMIIETEHIIMM B 00JIACTH aHTIUHCKOTO
s3bika kak uHocTpaHHOTO (EFL) TpeOyer yueOHON mporpamMMbl, MHTETPUPYIOLICH
YEThIPE OCHOBHBIE SI3bIKOBBIE HABBIKA: ayJHPOBAHHE, TOBOPEHHUE, UYTEHHE U MUCHMO.
TpanuMoHHBIE MOAXOJBl YaCTO PACCMATPUBAIM 3TH HABBIKA W30JMPOBAHHO, UTO
OPUBOIMIO K HecOaJaHCUPOBAHHOMY YPOBHIO BIAJECHUS U OrPAaHHYECHHOUN
NEPEHOCUMOCTH YMEHUH B peaibHble KOMMYHUKATUBHBIE CUTyalluu. B 1aHHOM cTaThe
paccMaTpuBarOTC  TEOPETHYECKUE  OCHOBBI, NEJAarOrM4eCKUe  MOAXOAbl U
MPAKTUYECKUE CTPATeTUH WHTETpAllud YeThIPEX HABBIKOB COaTaHCHPOBAHHBIM
oOpazom B pamkax nporpamm EFL. Onupasich Ha KOMMyHUKaTHBHOE OOYUEHHE SI3BIKY,
oOydeHHEe Ha OCHOBE 3aJlad M TEJaroruKy HWHTETPHUPOBAHHBIX HABBIKOB, CTAaThs
BBIJICIISIET METO/IBI MMPOCKTUPOBAHMS yUeOHOTO MPOIIecca, OTPAKAIOIIETO MMOTHHHBIC
KOMMYHUKAaTHUBHbIE KOHTEKCTBl. Takxe oO0cyxaatoTca mpoOJeMbl, BKJIOYas
OLICHUBAaHHWE, TMOATOTOBKY YUYWTEIEH W HWHCTUTYUMOHAJIbHBIE OrpaHuYcHus. B
3aKJIIOYEHHUM JIeJIaeTCsl BBIBOJ O TOM, 4YTO cOaJlaHCUpOBaHHAs MHTETpalus

CHOCO6CTByeT pPa3BUTHIO AaBTOHOMMHH o6yqafomnxc>1, IIOBBIICHUIO MOTHBAallUM U
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(GOpMHUPOBAaHUIO KOMMYHUKATUBHOM KOMIETEHIIMH, 4YTO IMO3BOJSET YyYalluMCs
N0OMBATHCA yCIeXa Kak B aKaJeMHUECKOM, Tak U B MpodecCuOHAIbHOU cdepe.

KuroueBble ciioBa: AHIIUNACKUN KaK MHOCTPaHHBIN, YEThIPE HABbIKA (ayIUpOBAaHHUE,
rOBOpPEHHUE, YTEHHE, TUChMO), KOMMYHUKAaTUBHOE 00yUYeHUE A3BIKY, IPOEKTUPOBAHUE

yueOHOH porpamMmsl, 00ydeHHe Ha OCHOBE 3a4au.
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INTEGRATING THE FOUR SKILLSIN A BALANCED ENGLISH ASA
FOREIGN LANGUAGE CURRICULUM
Abstract. The development of communicative competence in English as a Foreign
Language (EFL) requires a curriculum that integrates the four core language skills:
listening, speaking, reading, and writing. Traditional approaches have often treated
these skills in isolation, leading to imbalanced proficiency and limited transfer to real -
world communication. This paper explores the theoretical foundations, pedagogical
approaches, and practical strategies for integrating the four skillsin a balanced manner
within EFL curricula. Drawing upon communicative language teaching, task-based
learning, and integrated-skills pedagogy, the paper highlights methods for designing
learning experiences that mirror authentic communicative contexts. A discussion of
challenges, including assessment, teacher training, and institutional constraints, also

provided. The study concludes that balanced integration fosters greater learner
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autonomy, moetivation, and communicative competence, positioning learners to
succeed in both academic and professional domains.

Key words: English as a Foreign Language (EFL), four skills (listening, speaking,
reading, writing), Communicative Language Teaching (CLT), curriculum design,
Task-Based Learning (TBL).

Language learning is a multifaceted process involving the acquisition and
application of receptive (listening, reading) and productive (speaking, writing) skills.
Historically, EFL instruction prioritized reading and grammar, often at the expense of
oral communication, while later methods emphasized speaking and listening without
adequate attention to literacy skills. The challenge for curriculum designers is to
balance these four skills so learners can operate effectively in diverse communicative
contexts.

The need for integration stems from the recognition that in real life, the four
skills rarely occur in isolation. Academic study requires reading research articles,
listening to lectures, discussing ideas, and producing written work. Professional
environments demand listening to instructions, collaborating orally, drafting reports,
and reading correspondence. Thus, a balanced EFL curriculum should reflect this
natural interdependence.

The aim of this paper is critically to examine approaches to integrating the four
skillsin EFL curriculumdesign. It beginswith areview of literature on skill integration,
continues with methodological considerations, and then discusses implications for
practice, including benefits, challenges, and strategies for implementation.

The integration of language skills has been a subject of considerable attention in
applied linguistics. Early methods such as the Grammar-Translation Method focused
almost exclusively on reading and writing, neglecting listening and speaking (Richards
& Rodgers, 2014). The Audio-lingual Method, by contrast, emphasized oral-aural
practice but often failed to develop literacy skills (Larsen-Freeman and Anderson,
2011). These compartmentalized approaches contributed to imbalances in learner

proficiency.
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With the advent of Communicative Language Teaching (CLT) in the 1970s and
1980s, emphasis shifted to using language for meaningful communication. CLT
advocates for the simultaneous development of all skills, though in practice some
programs continued to privilege speaking and listening (Littlewood, 2004). Task-
Based Language Teaching (TBLT) further advanced integration by centering tasks that
naturally require multiple skills, such as problem solving, project work, and role-plays
(Ellis, 2003).

Research in second language acquisition (SLA) supportsthe view that integrated
skills foster deeper learning. Oxford (2001) argues that skill integration increases
motivation by simulating real-life contexts. Brown (2007) highlights that skills
reinforce each other; reading supports vocabulary development, which aids speaking,
while listening enhances phonological awareness, improving both speaking and
writing.

Recent empirical studies have demonstrated the effectiveness of integrated-skills
instruction. Goh and Burns (2012) showed that when learners engage in tasks
combining listening, speaking, and writing, they demonstrate higher levels of fluency
and accuracy. Similarly, research by Stoller (2006) found that project-based
approaches integrating reading and writing with oral presentations promote both
linguistic and cognitive devel opment.

Despite these benefits, challenges remain. Assessing multiple skills
simultaneously can be complex (Douglas, 2010), and teachers often lack training in
integrated-skills pedagogy. Nevertheless, the literature points to the growing consensus
that balanced integration is essential for communicative competence.

This paper adopts a pedagogical -theoretical approach rather than empirical
research. The framework grounded in three key perspectives:

1. Communicative Competence (Hymes, 1972; Canale and Swain, 1980): Proficiency
involves grammatical, sociolinguistic, discourse, and strategic competencies, al of

which require integrated skills.
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2. Constructivist Learning Theory (Vygotsky, 1978): Learning socially mediated,
suggesting that integrated tasks (e.g., group projects) are more effective than isolated
drills.

3. Task-Based Learning (Ellis, 2003): Authentic tasks that mirror real-world
communication naturally integrate skills and promote transfer.

Pedagogical Approaches

1. Task-Based Learning: Tasks such as debates, presentations, and problem-solving
projects integrate reading (research), listening (peer contributions), speaking
(discussion), and writing (summaries).

2. Content-Based Instruction (CBI): Using subject matter content in EFL classes
Integrates reading comprehension, lecture listening, note taking, discussion, and report
writing.

3. Project-Based Learning (PBL): Students collaborate on long-term projects that
require all four skills, culminating in both oral and written outputs.

4. Integrated Assessment: Portfolios, peer-assessment, and task-based testing capture
performance across multiple skills.

Benefits of Integration

1. Authenticity: Integrated tasks replicate real-life situations, enhancing relevance and
motivation.

2. Skill Transfer: Reading supports writing; listening supports speaking. Integration
accelerates vocabulary acquisition and syntactic development.

3. Learner Autonomy: Integrated curricula encourage learners to apply strategies
flexibly, fostering independent learning.

4. Cognitive Engagement: Integrated tasks require higher-order thinking, analysis,
synthesis, and evaluation.

Challenges of Implementation

1. Curricular Constraints: Many institutions still divide curricula into skill-based
courses (e.g., “Reading” or “Speaking”), hindering integration.

2. Assessment I ssues: Measuring integrated performance is complex, requiring rubrics

that account for multiple skills.
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3. Teacher Training: Many teachers lack exposure to integrated-skills pedagogy during
their professional preparation.
4. Resource Limitations: Integrated approaches often demand authentic materials,
technological support, and smaller class sizes.
Strategies for Effective Integration
1. Task Sequencing: Begin with receptive tasks (listening, reading) and build toward
productive tasks (speaking, writing).
2. Spiral Curriculum: Skills revisited and deepened through increasingly complex tasks,
ensuring balanced development.
3. Collaborative Learning: Group activities such as role-plays, debates, and projects
provide natural opportunities for integration.
4. Technology Integration: Digital tools (podcasts, blogs, and collaborative platforms)
facilitate multi-skill practice.
5. Holistic Assessment: Rubrics should evaluate language use across skills, focusing
on communication rather than isolated accuracy.
Case Examples
Academic English Program: Students read research articles, discuss them in seminars,
listen to expert talks, and produce written essays.
Business English Module: Learners analyze emails (reading), write reports (writing),
participate in meetings (speaking), and interpret presentations (listening).
Young Learners’ Class: Story-based instruction integrates listening to stories, reading
texts, retelling orally, and writing creative endings.
These examples illustrate that integration can be tailored to age groups, proficiency
levels, and purposes.
Conclusion

A balanced EFL curriculum must move beyond isolated skill instruction toward
integrated pedagogies that reflect authentic communication. Literature and theoretical
perspectives highlight that integration enhances motivation, reinforces learning across
modalities, and develops communicative competence. While challenges exist—

particularly in assessment, training, and institutional traditions—strategies such as
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task-based learning, content-based instruction, and project-based learning offer viable
solutions.

The future of EFL instruction lies in dynamic, flexible curricula that integrate
listening, speaking, reading, and writing in meaningful ways. Achieving this balance
will require collaboration among educators, curriculum designers, and policymakers,
but the payoff will be learners who are better equipped for academic success,

professional communication, and participation in a globalized world.
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